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ABSTRACY

The brief paper summarizes the 1983 report, "Social
Integration of Moderately Handicapped Students through Cooperative
Goal Structuring: Influence of Teacher Instruction on Cooperation® by
JoAnne Putnam. Techniques for constructing group learning activities
using cooperative goal structuring are broken down into the following
steps: (1) specify group objectives; (2) assign students to groups;
(3) arrange the room and distribute materials; (4) introduce the
task; (5) observe the students; (6) evaluate the work. The study
found that after teachers used this process for 2 weeks (10 45-minute
sessions), students without handicaps more often looksd at and spoke
to their peers with handicaps, and students with handicaps actively
participated more often. About 2C recommended resources are grouped
under the following topics: "Integrating Handicapped Students”;
"Cooperative Goal Structuring”; ®"Behavioral Techniques to Promote
Integration and Desirable Behaviors™; "Social Skills Training";
"Training Nonhandicapped Students." (DB)
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SOCIAL INTEGRATION OF HANDICAPPED STUDENTS:
COOPERATIVE GOAL STRUCTURING

BRIEF T1
SEPTEMBER 1988

Ressarch indicates that teachers’ offorts are sssentis! 10 the socisl integration of handicapped studsnts with their nonhandicapped peers. To
be succsssyi, integration activities must be systematically structured and the teecher must provide guidance and encovragement. Teachers
can use a variely of techniques fo structure positive social interactions. These inciude behavioral procedures, social aidil tralning, training
students without handicaps to accept the handicaps of their peers, and structuring cooperative Jaming activitles. This brie! witl discuss how
10 consInsct Group leaming activitiss using cooperative goa! struciuring. Resources on all of these technigues are iisted at the end of this brief.
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Cooperative goal structuring is setting a goal that can only be achieved if all members of a group work to achisve it. Cooperative
goais promote achlevement and productivity, and in situations that invoive students who have handicaps as well as those who
do not, they have been found to produce more positive relationships characterized by mutual fiking and friendiiness. This
technique is effective for students at the elementary, junior high, and high school leveis, and it Is effective for students with
varying types of miid and moderate handicaps. it san be used in teaching subjects ranging from science to team sports such as
bowting. Cooperative goal structuring is more affective if the teacher provides lassons in cooperation, describes the cooperative
behaviors expected of the students, and evaluates and rewards students based on group processes and efforts. It invoives the

following steps.

SPECIFY GROUP Specily the instruciional objectives to be obiained by the total group. For exampie, cooperative

OBJECTIVES goal was used in a fifth grade class ascience unit on floating and sinking objects
("Sink or * by Elementary Science Study). objectives of the first lesson were to deveiop
group cohssion and to kientify objects that sink and float.

ASSIGN STUDENTS Select the group size most appropriate for the lesson. In the example, studeits were assigned to

TO GROUFS groups of three, with two students from the regutar fifth grade class and one student with a moderate
handicap from a seif-contained class in each group. The regular class fifth graders were told that
they wouk! be working in small lsaming groups with their peers with and without . ; the
students from the ssif-contained class were told that they would be working in smail groups
with reguiar class fifth graders.

ARRANGE THE ROOM For academic actvities, arrange the classrvom so that gruup members are close together and

AND DISTRIBUTE groups are as far apart as possibie. In the example, members of a group were seated at adjacent

MATERIALS desks or at a small table. Provide one set of cunicular materials to each group. In the example, when
students weighed objects, sach group was given only one scaie.

. INTRODUCE THE Explain the task and the cooperative goal structure. Give axamples of spaecific behaviors you

TASK expect of the students, such as reaching a common goal. In the exampie, the groups’ first common

goal was fo seiect a group name. The teacher axplained that it is important in cooperative groups to
share your own thoughts and ideas, as well as to isten carefully to what others say, and to help the
other members of the group understand what you are trying to do In your group. The tsacher used
phrases such as, “I'll be watching to see that averyone takes past in the activity,” or “Make sure
everyone in your group understands the assignment.” After the students had selected the group
names, their next task was to make a list of things that float on water and things that sink. Each group
chose a recorder. The students were toid that they wouid be successful when they had filled in the
bianks on the worksheet and everyone had signed the sheet.

OBSERVE THE Observe the student interaction, and infervens as a facifitator to help the groups solve problems in

STUDENTS working together effactively and learn the interpersonal skills necessary for coopsration. Do not
disrupt the groups unless it is necessary.

BEST COPY AVAILAB

The Council for Exceptional Chiidren opsrates the ERIC Cleaninghouse on Handicapped and Gifted Children under a
contract with the Office of Educational Research and im ment, U.S. Department of Education.
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EVALUATE THE At the end of the sassion, evakuate the group process and products; provide feedback and en

WORK opportunity to discuss the assignment and how well the group cooperatsd, in the example, the
tsacher graded the group products with stickers repeeenting “very good,” “good,” and “not so
good.” She summarized the positive things she saw, using such phrases as “| saw (a particular
group) say nice things 1o sach other” or “] saw (& student) explaining the task to another student to
help him understand.” Students with handicaps were not singled out for reinforcement or otherwise
made to fes! different. Afterwards, the students were given 10 minutes for free piay.

RESULTS Studies have found that after teachers ussd this process for 2 weeks (10 45-minute sessions),
students without hu.idicaps more often looked at and apoke to their peers with handicaps, and
students with hundicaps actively participated more often.

RESOURCES

integrating Handicapped Students

Baliard, M., Corman, L., Gottiieb, J., & Kaufman, M. J. (1877). improving the social status of mainstrsamed retarded children. Joumal of
Educabunal , 89, 805-611.

Bricker, D. D. (1978). A rationaie for the integration of handicapped and nonhandicapped school children. In M. J. Gurainick (Ed.), Early
intervention and the integration of handicapped and nonhandicapped chiidren. Balimore: University Park Press.

Gottiieb, J., & Loyser, Y. (1881). Facilitating the social mainstreaming of retarded children. Exceptionsl Ecucation Quarterly, 1(14), 57-89.

Madden, N. A., & Stavin, R. E. (1882). Count me in: Academic achisvement and social outcomes of mainstreaming students with mild
academic handicaps. Johns Hopkins University: Center for Social Ovganization of Schools.

Cooperative Goal Structuring

Johnson, D, W., & Johnson, R. T. (1986). Mainstreaming and cooporative isaming strategles. Exceptional Children, 52, 553-561.

Johnson, R. W., & Johnson, D. (1980). Tha socia’ integration of handicapped students into the mainstream. in M. C. Reynoids (Ed.), Social
environmed of the schools. Reston, VA: The Council for Childran.

Johnson, R., Rynders, J., Johnson, D. W., Sohmidt, B., & Halder, S. (1979). Producing positive intaraction betwean handicapped and
sty tesnagers through competitive goal structuring: impiications for mainstreaming. Amevican Educational Ressarch Joumal,

Pepitone, E. A. (1980). Chiidren in cooparation and compstition. Lexington, MA: Lexington Books.

Behavioral Technigues to Promots integration and Desirable Behaviors
Renzaglia, A., & Bates, P. (1983). Sociatly appropriats behavior. in M. E. Snell (E.), Systematic instruction of the moderately and seversly
(2nd ed.). Columbus, OH: Charles E. Memifl Publishing Co.
Ruuo.&.M;M.R(WM.AWMMNWMWQWWWM.mwunppmm
Anslysis, 10, 579-580.
Voeitz, L. M., Evans, L. M., Dever, K. R., & Hanashiro, R. (in prass). Targeting axcess behavior for change: A clirecal decision mode! for selecting
priority goals in sducational contaxts. Chiid and Femily Behavio: Therepy.

Sociatl Skilla Training

Brown, L., Nietupsid, J., & Hamre-Nietupsk, S. (1978). Criterion of ultimate functioning. in A. Thomas (Ed.), Mey, don't forget about me! Raston,
VA: The Council for Exosptional Children.

Gresham, F. (1981). Social skilis training with handicapped chikiren: A review. Review of Educational Research, 51, 139-1786.

McFall, R. (1982). A review and rsformulation of the concept of social skills. Bahavioral Assessment, 4, 1-33.

Strain, P., Kem, M. M., & Ragiand, E. (1981). The use of peer social initiations in the trestment of social withdrawal. In P. Strain (Ed.). The
utiization of ciassroom peers 8s behavior change agents. New York: Pisnum.

Training Nonhandicapped Students

Cronk, M. S. (1978). Attitude changs toward trainsbie mentsily retardsd: Msinstreaming in reverse. Paper presanted at the World Congress on
Future Special Education, Stifing, Scotiand.

Donaidson, J. {1980). Changing aftitudes toward handicapped persons: A revisw and analysis of ressarch. Exceptional Children, 46, 504-514.

HNMMA..&AMD. K. {1880). Improving attitudes of high school students travard their handicapped peers. Excaptional Chiidren, 47,

Md-hb.s:.&snm. R. (1980). Effects of interaction on nonhandicappsd children’s attitudes toward autistic children. Amencan Jouma/
of Mental Deficiency, 85(1), 18-24.

This brisf was abstracted from Social Integration of Moderately Handicapped Students through Cooperative Goal Structuring:
Influence of Teacher instruction on Cooperation, by JoAnne W. Putnam, University of Minnesota, December, 1883. The study
was funded under U.S. Department of Education Grant number G008300020. Availabile for $.82 (microfiche) or $13.58 (hard
copy), %MGED , from ERIC Document Reproduction Service, 3900 Wheeler Avenue, Alexandria, VA 22304. (1-800-227-
3742). 270 919.

The ERIC/OSEP Special Project on Interagency information Dissemination is designed 1o provide information about research
in special education, in particuiar, research funded by the Division o innovation and Development, Office of Special Education
Programs, U.S. Department of Education. This product was developed by the ERIC Clearinghouse on Handicapped and Glfted
Children under contract No. RISS082007 with the Office of Special Education Programs, U.S. Department of Education. The
content, however, does not necessarily reflect the position of the U.S. Department of Education and no official endorsement of
these materials shouid be inferred.

ERIC/OSEP SPECIAL PROJECT

ERIC CLEARINGHOUSE ON HANDICAPPED A} O GIFTED CHILDREN
Enlc ?&m‘;\mmmum




